Pupil premium strategy statement

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail Data

School name Blockley C of E Primary
School

Number of pupils in school 146 (From Year R to
Year 6)

Proportion (%) of pupil premium eligible pupils 12.33%

Academic year/years that our current pupil premium Year 2 of 3

strategy plan covers (3-year plans are recommended) 2024-5, 2025-6, 2026-7

Date this statement was published December 2025

Date on which it will be reviewed December 2026

Statement authorised by Ann Barry, Headteacher

Pupil premium lead Sarah Luff SENDCo

Governor / Trustee lead Elaine Turriff

Funding overview

Detalil Amount

Pupil premium funding allocation this academic year £27,220

Recovery premium funding allocation this academic year £0

Pupil premium funding carried forward from previous £0
years (enter £0 if not applicable)

Total budget for this academic year £27,220

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At Blockley C of E Primary School, we believe in supporting every one of our pupils
holistically, in that we recognise that their background, family or other challenges
outside of school and their own personal challenges all impact on their wellbeing and
their ability to thrive and succeed. We recognise that there are many challenges faced
by our vulnerable and disadvantaged pupils, and that these can impact on their future
successes, so understand that we have an important role to play in preventing this
from happening. Our intent is for all our pupils to achieve their potential without barriers
preventing them from circumstances beyond their control.

We also consider the challenges faced by other vulnerable pupils, such as those
whose home language is not English (or who have moved from their country of birth)
and those who fall below the threshold for funding support, yet still fulfil the definition of
being disadvantaged.

At the heart of our approach is systematic high-quality teaching, with a focus on areas
in which disadvantaged pupils require the most support, including gaining a broad
language acquisition and fostering a love of reading, evidenced as being a key
contributory factor to future employment and wellbeing success.

The old adage ‘It takes a whole village to raise a child’ underpins our ethos in Blockley
School where we believe it takes a whole school to support a child to reach their
potential. We believe all staff have a vital role in drawing out a child’s potential and
supporting them to plug the gaps in their learning and life experiences.

Our approach is to ensure that we close the gaps between our disadvantaged pupils
and their peers by ensuring our teaching is accurately matched to individual needs; our
staff training is focused and useful and interventions or support are matched to our
individual children and are regularly reviewed.

We aim to reduce the attainment gap, and raise attainment of our disadvantaged
pupils.

We believe wellbeing impacts all areas of a child’s development and learning and will
provide support, where necessary, to ensure our disadvantaged children are afforded
robust and resilient mental health and opportunities to raise their cultural capital,
through activities and events that are challenging and enriching.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge

number

1 Ensuring all our children have equal access to learning and wider school
experiences with good levels of attendance
Our attendance data highlights that a few of our disadvantaged pupils have
persistently low attendance. Our attendance data also shows that attendance
amongst disadvantaged pupils is lower than non-disadvantaged pupils.
Our assessments indicate that low attendance negatively impacts learning for
these children. We aim to address this by:

e Providing greater cultural capital for disadvantaged pupils so that those
most at risk of poor attendance experience a positive and enriching
environment at school, so that school becomes a place of intrigue and
opportunity.

e Greater support from our PSA and better signposting to
resources/support to help these families engage more readily with
school and value the holistic approach of school

o Work closely with those families so that parents feel more closely
connected with the school

e Challenge persistent absence through meetings with parents of
children who have absence below 90% without a justifiable reason for
absence, so that attendance concerns are addressed at the earliest
opportunity, with a collaboration between parents and school to find an
agreed way forward that addresses the issues around poor attendance.

2 Providing opportunities of culture capital and fostering a love of school

Our data analysis suggests that a few of our children are most disadvantaged
according to our three categories of disadvantage in our school, as they fall into
all three categories as indicated on our disadvantage venn diagram: those who
have low attendance, those with SEND needs and so, barriers to learning and
those who are either PP or disadvantaged through our own in-house criteria.

Evidence indicates that these children potentially have less value for education
and less cultural capital than their peers. This can manifest itself in low-level
behaviour concerns, an indifference to being absent from school and potentially
low self- esteem and self-worth.

Through our own analysis, we have found a small number of children who are
therefore especially disadvantaged according to our three criteria of SEND,
attendance and disadvantaged.

We want these children to experience the joy of learning or experiencing
something new, so that they can begin to see how education can be a valuable
and enriching for them.

For these children, we will improve the culture capital by providing experience
of the wider curriculum through:




o Atermly planned trip to broaden their experience and spark greater
curiosity. Trips may include transport via train, trips to museums,
theatres etc.

e Provide access to wider cultural and societal experience through
residential trips, class visits, in-school workshops, enriching
experiences of music, sport and science.

Ensuring all children are prepared, comfortable and ready for the start of
the day

Through our own observations and discussions with pupils and their carers,
we have found that a number of disadvantaged children experience stresses
which negatively impact the start of the school day. This can be due to anxiety,
pressures of life at home, struggles with the routines at the start of the school
day. For some of these children, they may not always have a breakfast before
starting school.

For these children, we will provide opportunities to attend the early drop off
club, offering a calm and relaxed social start to the day to enable them to be
able to decompress after a potentially stressful morning and removes the
barrier of hunger for children when they are learning. These children will be:

e Offered to attend the early drop off club,

¢ Provided with breakfast if needed or a healthy snack offered to those
children who need it later in the morning

Working to ensure that children with poor mental health and low self-
esteem can be supported to build resilience

Through our observations and discussions with pupils and their parents/carers
we find that a significant number of pupils have low self-esteem and poor
mental health and low resilience. This challenge particularly affects
disadvantaged pupils.

To support these children, we will provide:
e A key member of staff trained as ELSA specialist

e Four-pronged support in place for children to support their mental
wellbeing (depending on their level of need): regular check in and a
warm welcome from staff in child’s class; intervention groups run by
members of staff; access to a dedicated ELSA programme or 1:1
nurture based support from trained PSA.

e Provide a varied selection of lunch time or after school clubs to provide
opportunities for children to engage in activities that they might enjoy

¢ Planning relevant and enriching trips and visitors that link to the
learning that takes place in the classroom and forms part of our
curriculum

e Opportunities to take part in music and sport activities

Increased parental engagement and support for families to build
relationships and positive attitudes towards school

Through our discussions, observations and data, we know that some families
find it a challenge to engage with their child’s school and as such, are not able
to support their child with their learning as much other children who are not
disadvantaged.




We will provide greater opportunities to engage with parents so that they feel
positive about their child’s school and are better able to support their child with
their learning, through:

e Providing opportunities for parents to understand better what their child
is learning and how they can help them

e Providing regular Parent Support groups, with a targeted focus each
time based around an aspect of learning or support

e Follow up on parents who have not attended their child’s parent/carer
evenings, providing alternative means of meeting with the class teacher
(including online) to learn how their child is progressing at school

e Provide parental support through our Parent Support Advisor, including
signposting to support with their needs

e Engage with other agencies to support families with their challenges,
where possible

e Encouraging parents’ engagement with the HAF programme

It is hoped that through this, we will see an improvement in their child’s attitude
towards learning and in their rates of progress in reading, writing and maths.

Improved Early Intervention to support children who are in danger of
falling behind academically

Our data shows that some children, who are disadvantaged and have no other
barriers to learning such as SEND, are not passing the Phonic Screening
Check at the end of Year 1. Our assessments indicate that some of these
children are disadvantaged.

Evidence shows disadvantaged pupils start school already behind by 4.6
months and this gap doubles by the end of primary school education and
doubles again by the end of secondary school, highlighting early years
education as crucial for narrowing these gaps. High-quality interactions |
EEF. Learning phonics is the gateway to being able to read and access a
wider curriculum, including access to enriching texts.

All teaching staff and Teaching Assistants will receive training in delivering
phonics, so that the teaching of phonics is consistent and accurately delivered
throughout the school.

We will provide an information evening for parents, and actively encourage all
KS1 families to attend, so that parents are better informed to help support their
children with learning phonics and with helping their child learn to read.

We will provide early intervention via daily phonics intervention for the lowest
20% of each year, to ensure those who have not passed their Phonic
Screening Check in Year 1 are able to close the gap on their learning in line
with their peers.



https://educationendowmentfoundation.org.uk/early-years/high-quality-interactions
https://educationendowmentfoundation.org.uk/early-years/high-quality-interactions

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

1.Ensuring all our children have equal | Attendance to be in line with national average for
access to learning and wider school all groups of pupils, especially disadvantaged
experiences with good levels of children and those in receipt of FSM and at least
attendance over 95%.

The percentage of children deemed to be of
concern with their levels of absence will have
reduced and the percentage of these who are
disadvantaged will not be greater than those not
deemed disadvantaged.

More positive relationships established with
families whose children have low attendance.

Meetings happened with parent/carers of children
whose attendance falls below 90% at which an
agreed way forward was established and
actioned.

Government statistics from the education hub show
that ‘At primary school, children who attend nearly
every day in Year 6 (95-100% attendance) have 30%
higher odds of reaching the expected standard in
reading, writing and maths compared to similar pupils
who attend 90-95% of the

time’. https://educationhub.blog.gov.uk/2025/08/why-
school-attendance-matters-and-what-were-doing-to-

improve-it
2. Providing opportunities of culture Children who are exceptionally disadvantaged
capital and fostering a love of school according to our tri-fold criteria of SEND,

attendance and disadvantaged (pupil premium
plus our own criteria of disadvantage) experience
an exciting school trip once every term, that has
created new experiences for them and sparked
some curiosity about their world.

These children can talk positively about the
experience and through Pupil questionnaires,
evidence shows that they value school and enjoy
school more than they did previously.

See EEF toolkit strand on arts participation Arts
participation | EEF

1. Arts participation approaches can have a positive impact
on academic outcomes in other areas of the curriculum.

2. The research here summarises the impact of arts partici-
pation on academic outcomes. It is important to remember
that arts engagement is valuable in and of itself and that the
value of arts participation should be considered beyond
maths or English outcomes.



https://educationhub.blog.gov.uk/2025/08/why-school-attendance-matters-and-what-were-doing-to-improve-it/
https://educationhub.blog.gov.uk/2025/08/why-school-attendance-matters-and-what-were-doing-to-improve-it/
https://educationhub.blog.gov.uk/2025/08/why-school-attendance-matters-and-what-were-doing-to-improve-it/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation

3. If the aim of the arts approach is to improve academic at-
tainment it is important to identify the link between your cho-
sen arts intervention and the outcomes you want to improve.

Cultural Capital Theory of Pierre Bourdieu

3. Ensuring all children are prepared,
comfortable and ready for the start of
the day

In consultation with parents, class teachers and
other adults in school, children who struggle to
get ready for school or who experience some
challenges to being school ready in the morning,
are identified early and offered a place in our
morning drop off club.

All identified children are offered a breakfast or a
healthy snack mid-morning so that no child is
prevented from learning due to hunger.

4. Working to ensure that children
with poor mental health and low self-
esteem can be supported to build
resilience

One member of staff fully ELSA trained.

Children identified as having low self-esteem or
poor mental health have been offered support
that is either composed of check ins from
members of staff in class, attendance at self-
esteem groups run by members of staff, attends
an ELSA programme or is supported by our PSA
following a nurture-based programme of support.

The school offers a rich variety of after school
clubs and children with poor mental health/low
self esteem are actively encouraged to attend
these clubs.

Pupil questionnaires show an increase in their
feelings of self-esteem and self-worth
Evidence from planned interventions shows an

improvement in their resilience, self-esteem and
self-worth

5. Increased parental engagement and
support for families to build
relationships and positive attitudes
towards school

Good attendance by parents od disadvantaged
children at Parent Support Group meetings and
information evenings held at school.

Every child in school has attendance from at
least one parent/carer attend Parents’ evening in
some form.

Increased percentage of disadvantaged children
passing their phonic screening and increased
percentage of these children achieving GLD, Key
Stage 1 SATs and KS2 SATs.

6. Improved Early Intervention to
support children who are in danger of
falling behind academically

All parents of disadvantaged pupils have been
actively encouraged to attend an information
evening at school, or where this has not been
possible, will be given access to the materials
and information via other means (e.g. at Parent
Support Group meetings, by personal invitation
into school, or via information sent home), so that
they are better prepared to support their child
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https://www.simplypsychology.org/cultural-capital-theory-of-pierre-bourdieu.html

with early phonics acquisition and early reading
support.

All teachers and TAs will have 1 day Phonic’s
training in the school’s programme of Unlocking
Letters and Sounds, so that quality teaching of
phonics is consistent throughout the school

All children who are identified as not passing their
Phonic Screening Check in Year 1 who do not
have any underlying SEND needs, will pass their
Phonic Screening Check by the end of Year 2.

High-quality interactions | EEF.
Improving Literacy in Key Stage 1, EEF



https://educationendowmentfoundation.org.uk/early-years/high-quality-interactions

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £8,000

Activity Evidence that supports this approach | Challenge
number(s)
addressed

Whole school training | Teaching Inset day for all teaching staff 6
INSET on phonics and TAs

Follow up sessions during Staff
Meetings

English Subject Unlocking Letters and Sounds 6
Leader to coordinate
effective whole
school phonics plan
to ensure early
intervention for those
falling behind in
phonics acquisition,
including CPD

Funding for families EEF land 2

of disadvantaged ‘Don’t overlook the importance of trips to
pupils to attend class | jmprove attendance’ 23.10.23

trips Ilnk_ed closely to From School’s Week 20.12.24
our curriculum,

planned by class https://schoolsweek.co.uk/dont-overlook-
teachers, that the-importance-of-trips-to-improve-
broaden learning attendance/

through enrichment ‘School Trips in Crisis’ March 22" 2024

Kelly Allen, Deputy Chief Executive,
Curious Minds

https://curiousminds.org.uk/school-trips-in-
crisis

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £6,000


https://schoolsweek.co.uk/dont-overlook-the-importance-of-trips-to-improve-attendance/
https://schoolsweek.co.uk/dont-overlook-the-importance-of-trips-to-improve-attendance/
https://schoolsweek.co.uk/dont-overlook-the-importance-of-trips-to-improve-attendance/
https://curiousminds.org.uk/school-trips-in-crisis
https://curiousminds.org.uk/school-trips-in-crisis

interventions for
lowest attaining 20%
of pupils, including
disadvantaged pupils,
in phonics

Activity Evidence that supports this Challenge
approach number(s)
addressed

Daily targeted Unlocking Letters and sounds Phonics 6

Catch up sessions

One_to_one_tuition/EEF
(educationendowmentfoundation.org.uk)

And in small groups:
Small_group_tuition/Toolkit
Strand/Education Endowwment
Foundation/EEF

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £13,220

trip for our targeted
group of most
disadvantaged

pupils

Activity Evidence that supports this approach Challenge
number(s)
addressed

Termly enrichment EEF 1,2and 4

‘Don’t overlook the importance of trips to
improve attendance’ 23.10.23

From School’s Week 20.12.24

https://schoolsweek.co.uk/dont-overlook-the-
importance-of-trips-to-improve-attendance/

‘School Trips in Crisis’ March 22" 2024

Kelly Allen, Deputy Chief Executive, Curious
Minds

https://curiousminds.org.uk/school-trips-in-crisis
Arts participation | EEF

0.5 day per week
employment of
Parent Support
Advisor (PSA) to
support families
and children with
concerns relating to
wellbeing, self-
esteem and
attendance,
parenting,
signposting to
support for financial

Early Intervention Foundation (EIF) 2021 research | 1 3 4 5
evidences that early help can reduce risk factors
that may hamper a child’s well-being and can pro-
mote good parental mental health, income advice
support and benefits, enable access to community
services and facilities and families develop strong
emotional and social skills. It is also shown that it
is more effective to provide early help when prob-
lems first appear than to intervene later (DFE
2012, EIF 2021)

See EEF guidance report on Working with
Parents to Support Children's Learning

Supporting pupils social, emotional and
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https://schoolsweek.co.uk/dont-overlook-the-importance-of-trips-to-improve-attendance/
https://schoolsweek.co.uk/dont-overlook-the-importance-of-trips-to-improve-attendance/
https://curiousminds.org.uk/school-trips-in-crisis
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents

and other family
matters

behavioural needs. See EEF guidance
reports on Improving Social and Emotional
Learning in Primary Schools and Improving
Behaviour in Schools

Child mental health: recognising and
responding to issues | NSPCC Learning

Provision of
morning drop off
club and food for
targeted children
who struggle with
morning routines
and with coming
into school

Missing school due to anxiety or other
mental health needs - Enquire

ttps://www.magicbreakfast.com/research/rise-
and-shine-how-breakfast-impacts-the-health-
and-educational-outcomes-of-children-and-
young-people/

3,4

Termly parent
support group
meetings including
hot drink and snack

If parents and carers are actively involved in
their children’s learning and activities at
school, the more likely the child or young
person is to thrive — both in academic per-
formance and in general wellbeing.

Evidence from the Education Endowment
Foundation’s Teaching and Learning
Toolkit suggests that effective parental en-
gagement can lead to learning gains of over 3
months in the course of a year. Engaging Ef-
fectively with Parents and Carers | Anna
Freud

EEF parental Engagement
DfE’s ‘Improving School Attendance’

1,5

Total budgeted cost: £27,220
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https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/behaviour
https://learning.nspcc.org.uk/child-health-development/child-mental-health
https://learning.nspcc.org.uk/child-health-development/child-mental-health
https://enquire.org.uk/parents/attendance/attendance/missing-school-due-to-anxiety/
https://enquire.org.uk/parents/attendance/attendance/missing-school-due-to-anxiety/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/supporting-parents
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/
https://www.annafreud.org/resources/schools-and-colleges/5-steps/working-together/engage-with-all-parents-and-carers/
https://www.annafreud.org/resources/schools-and-colleges/5-steps/working-together/engage-with-all-parents-and-carers/
https://www.annafreud.org/resources/schools-and-colleges/5-steps/working-together/engage-with-all-parents-and-carers/

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024
academic year.

KS2 SATSs results 2024 (3 disadvantaged pupils, two also have SEND):

KS2 SATs Reading (%) | Writing (%) | Maths (%) | Grammar, Science
Punctuation | (%)
and
Spelling (%)
Greater 1(33.3) 0 1(33.3) 1(33.3)
Depth
Working at 1(33.3) 1(33.3) 1(33.3) 1(33.3) 1(33.3)
expected
level
Working 1(33.3) 2 (66.6) 1(33.3) 1(33.3) Has Not
Met
below Standard
expected
level 2 (66.6)

KS1 SATSs results 2024 ( 5 pupils who are disadvantaged, four also have SEND):

KS1 SATs Reading (%) Writing (%) Maths (%)

Greater
Depth

Working at 2 (40) 2 (40) 2 (40)
expected
level

Working 2 (40) 3 (60) 3 (60)
below
expected
level
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Working at 1 (20) 0 0
Pre KS1 level

Our external assessments for 2023/4 suggested that the performance of disadvantaged
pupils without additional SEND need was in line with approximately 50% of their peers in
KS2 SATs results. In KS1 SATs, our external assessments for 2023/4 show that for alll
children, 70% achieved the expected level in Reading and maths. For children who are
disadvantaged, this was only 40%, but there was a higher incidence of SEND needs, with
4/5 of disadvantaged pupils having a recognised SEND need.

For children with Pupil Premium, 64% have attendance of 96% and over as per our
Attendance Policy. For 2 pupils, there were ongoing medical needs. For one pupil, they
were under the care of the Hospital School for a significant portion of the year. For
others, absence included sporadic illness and unauthorised holidays. 91% of all children
with Pupil Premium achieved attendance of 90% or above. 5 children with PP had
attendance of over 99%.

Progress against our intended outcomes is detailed as follows:

1. For all disadvantaged pupils who do not have a cognitive SEND need to reach age-related
expectations in reading, writing and maths by the end of KS1
One pupil did not achieve the expected standard in KS1 Reading SATS. 100% of non-Send PP
children achieved the expected standard in KS1 Maths SATS

2. Forall disadvantaged pupils who do not have a cognitive SEND need to meet the expected
standard for Year 1 and 2 phonics check and Year 4 multiplication check

One Year 1 pupil with PP did not meet the expected standard for Y1 phonics check and all non-SEND
pp children in Year 2 met the expected standard for phonics check.

For the Y4 multiplication check, one pupil was below the national average score of 21.

3. Forall disadvantaged pupils who do not have a cognitive SEND need to meet the expected
standard for Year 6 SATs
Achieved. One disadvantaged pupil achieved greater depth scores in some KS2 SATs tests and was
the only PP pupil in Year 6 without SEND.

All disadvantaged children in KS2 will be considered for key parts in the KS2 production as a priority

before offering these parts to other pupils

4. All teachers to talent spot and mentor pupils in class to apply for leadership roles in school,
including librarian/school council/sports leaders/peer mediation etc

Disadvantaged pupils were represented on school council, sports leaders and had key parts in KS2

school production as well as taking part in numerous sporting activities, many at inter-school

events/competitions.

All Key Stage 2 pupils took part in the KS2 production and 4 PP children had significant roles within

this. Two children with PP were the Blockley School banner bearers at Gloucester Cathedral’s Year 6

Leavers’ Service.
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We aimed for 20% of disadvantaged pupils to represent the school in competitive sport. All children
from Years 4,5 and 6 took part in interschools cross country and all of Class 5 pupils competed in an
inter schools’ rounders tournament. Every child was involved in our school sports day and all Year 5
pupils took part in an interschool football match. 50% of our house captains were children who we
defined as disadvantaged, although only 1 was in receipt of PP funding.

Disadvantaged children were considered first for the Panathlon games.

We aimed for an increased number of disadvantaged pupils to be encouraged to learn a musical
instrument and be supported through additional funding. One pupil with PP was offered funding to
play, but this was declined.

Five children with PP were involved in our choir and recorder clubs and performed to two separate
audiences — one of which was for people in the community

5. All disadvantaged pupils will have access to quality texts to broaden their vocabulary and widen
their experiences of the world through quality literature

All classes use carefully chosen, quality texts for whole class readers. Children in KS1 can take home
a quality book to share with family at home, in addition to their reading book

All disadvantaged pupils in KS2 to be provided with a copy of the whole class reading text to take
home and encouraged to pre-read text

It was decided that this would not best support their engagement of reading, as they would
potentially read ahead and therefore not necessarily listen to the text being read for the first time in
class and be able to respond to this. All class teachers consider carefully the type of text to use in
class for whole class reading, so that it links to learning and opens imaginary doors into unknown
worlds for the children.

All disadvantaged pupils, who are currently below the expected level for reading, to be offered
support with knowledge of vocabulary from whole class reading texts through pre-reading/pre-
teaching opportunities

Interventions were delivered to support all pupils (and those with PP) who were below the expected
level for reading or phonics. Interventions were led by 2 teachers whilst a PE specialist took their
own classes, to ensure QFT for reading was delivered.

6. All disadvantaged pupils, who do not have a cognitive SEND need to be reading school books at
the appropriate level for their age

82% of KS2 pupils with PP (Non SEND) are reading school books at the appropriate level for their
age.

All disadvantaged pupils will be provided with additional reading support in school so that they are
reading to an adult at least 3 times per week in KS1 and at least once per week in KS2.

Reading volunteers and Tas were used to deliver as many opportunities for children to be heard
read. Disadvantaged pupils were specifically targeted for additional support, particularly where
frequent reading support was not occurring regularly at home. All children were assessed termly for
phonics knowledge and the lowest 20% were given additional interventions to boost phonic
knowledge. All disadvantaged pupils who were reading below the expected level were offered
interventions in reading fluency (unless their SEND need was such that this was deemed
inappropriate)

All disadvantaged pupils who are reading below the expected level to be given opportunities to
improve their reading through interventions, such as phonics/reading fluency/reading comprehension

All teaching staff will closely monitor the reading progress of all disadvantaged pupils and put early
help strategies in place to help those not making the expected progress. Close monitoring will take
place at least once per 6 terms.

Monitoring of reading took place 6 times per year and intervention groups adjusted accordingly.
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Where a reading difficulty was highlighted, assessment took place to establish the underlying
needs, so that appropriate action could be put in place. This supported 3 PP children in this
academic year.

7. All disadvantaged pupils will attend school regularly and on time

64% of disadvantaged pupils with PP attend school for 96% of time or above, with 27% attending
for more than 99% of the time. For those not attending for the desired amount of time, sporadic
illness, medical appointments and unauthorised holidays were reasons for absence. For 1 pupil,
prolonged stay in hospital meant that this pupil came under the hospital schools, for the duration of
illness requiring time off school.

There was consistently sharp focus by teachers and Head teacher on the attendance and punctuality
of pupils not in attendance.

Attendance and punctuality of targeted pupils is closer to being in line with non-disadvantaged
pupils, through a means of early identification, support and close monitoring.

Persistent absence will be reduced so that, unless there is a specific and unavoidable reason for
absence, all disadvantaged pupils will be attending school for above 90% of the time — two
persistently absent pupils were identified and have become a sharper focus with parents offered
support, letters sent rapidly for absences not authorised and parents supported to aim to get their
children into school more readily, even when the child complains of minor malady

8. For disadvantaged pupils who are higher achievers to be provided with opportunities to reach
their academic potential

Teachers will identify the more able disadvantaged pupils within their classes

All teachers will be trained in understanding and using metacognition strategies to help further
develop the skills and aptitude towards learning of more able pupils within their classes

All teachers received one day INSET training on metacognition, plus a follow up staff meeting
training session, aimed at empowering all teaching staff to effectively use a range of meta-
cognition strategies confidently with their pupils.

All teachers will implement agreed metacognition strategies within their teaching to help develop the
abilities of the more able disadvantaged pupils

This was agreed at the staff meeting training session, from which staff began using these strategies
with their own classes.

All teachers to consider the needs of more able disadvantaged pupils when planning school trips and
visitors to enrich their learning and experience and further develop their interests and skills

All teachers are fully aware of who the disadvantaged pupils are in their classes, and in data, these
children are highlighted so that staff are reminded of their needs. Staff now habitually consider
disadvantaged pupils for enrichment/extra curricular activities, and as part of this, more able
disadvantaged pupils are given opportunities to develop in these areas as a priority, wherever
possible. Activities such as banner bearers at Gloucestershire Cathedral, being house captains have
been offered to higher achieving disadvantaged pupils. There is still more to do with this, which
would involve actively seeking out those opportunities for higher achievers.

All teaching staff and Head teacher to closely monitor the progress of more able disadvantaged pupils,
offering additional support/intervention/after school clubs to further enhance the learning of those
that are felt to not be reaching their potential

More able disadvantaged pupils in Y6 were offered places at early bird maths/after school literary
sessions where it was deemed to be beneficial for them. Additional sessions to extend learning has
not been practical. Staff consider a range of activities for after school activities so that broader skills
can be incorporated/developed in all pupils.

9. For disadvantaged pupils who are poor spellers to improve their spelling age by 18 months
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Spelling age assessment twice per year to use as a baseline and monitor progress.

We have ceased our spelling age assessments as spellings are assessed 3 times per year as part of
NFER testing instead for pupils in KS2.

Disadvantaged pupils who have poor spelling as indicated by this (and other) assessment, to receive
additional spelling support in school

Every class in KS2 (from reception upwards) now has a daily whole class spelling focus, with
emphasis on morphology, to help pupils to understand why words are spelt as they are, as a way to
help pupils to develop more robust understanding of spellings. An additional intervention, tailored
to the needs of pupils, was established in Year 3, which supported disadvantaged pupils.

Parents of disadvantaged pupils who are poor spellers to be provided with advice and guidance to
support their child with their spelling, as per the latest guidance on spelling support.

This has not happened.

Baseline assessment (Lucid Rapid) to be used to identify disadvantaged pupils who may have an
underlying problem with spelling to be used on pupils up to Year 3 and a more complete assessment
(Lucid Lass) to be used from Year 3 to 6)

Baseline assessment took place with pupils in Year 2. From this, 3 disadvantaged pupils were
highlighted as having moderate to high probability of dyslexia. Additional support has been offered
in class, including access to Nessy Reading and Spelling, funded by school, and follow up assessments
will take place when they reach 8 (the lowest age for the extended assessment). Staff are aware of
potential underlying needs, so that reasonable adjustments can be put in place in class.

Three children, deemed as disadvantaged, including 2 PP children, were supported using Lucid Lass
as an individual assessment to help ascertain areas of potential weakness with phonological
processing/reading and spelling. From this, tailored support was provided for those who needed it.
One of these pupils had a follow up Educational Psychology assessment, where reading/spelling
needs were significant.

For disadvantaged pupils not yet secure with Phase 5 phonics and below, a daily phonics
intervention is provided. For disadvantaged pupils in Year 6 who remain poor spellers, catch up
support after school as a club was offered and was taken up by those disadvantaged pupils who
needed it.

All teachers to incorporate a daily spelling lesson to embed the learning of specific spelling rules.

All classes do this.

10. All disadvantaged pupils will have good mental wellbeing and be supported with any mental
health issues that arise at the earliest opportunity

Parents of children with poor mental health to be offered support through our PSA and signposted for
parenting courses, where appropriate.

Where this is known, support has been offered through our PSA.

PSA to support disadvantaged pupils who are highlighted (by staff/parents or the child themselves) as
in need of additional support with their mental health

PSA supported 5 disadvantaged pupils either weekly or fortnightly, depending on their need. These
were highlighted by both staff and/or parents

SENDCo to run targeted self-esteem groups for children (including those who are disadvantaged) who
are highlighted as in need of ongoing support with their mental health

Three disadvantaged pupils have been supported by the SENDCo running targeted self-esteem
groups.

Daily check ins provided by class teachers or TAs to support those disadvantaged pupils who are
known to have additional needs with their mental wellbeing

Two disadvantaged pupils were supported through this on a daily basis

Dedicated TA to lead on ELSA training and support
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We have assigned a TA dedicated to supporting pupils with mental health. However, TA has not yet
received any formal training for this.

11. All disadvantaged pupils will have good mental wellbeing and know where to go to get support for
their mental wellbeing

Whole school wellbeing day

This did not happen in this academic year. Instead, we held a World Book Day dedicated to the
wearing of pyjamas and enjoying listening to stories.

Course for parents for mental wellbeing

SENDCo and EP planned and ran a course to support children with mental wellbeing/anxiety. It
received overwhelmingly positive responses for parents and was well attended. A follow up session,
demonstrating how to carry out some of the ideas suggested is being planned.

Parenting courses
No disadvantaged parents undertook parenting courses in this academic year.
Mental health policy

Appoint a Mental Health Lead to support pupils and staff

One member of staff was appointed Mental Health Lead

Mental Health Lead and SENDCo to cascade mental health training so all staff understand the impact
of poor mental health on a child’s ability to thrive and succeed.

Attachment disorder training to teaching staff during a twilight Inset session.
All teaching staff will understand the impact of ACEs on a child’s health and wellbeing.
All teaching staff do understand impact of ACES.

7. All disadvantaged pupils to have opportunities for quality writing in subjects as well as English,
through the use of quality texts, enrichment activities, visits and visitors and engaging lessons

All teaching staff to moderate writing on a termly basis and to discuss positives and areas of weakness
as a team, offering support and guidance for next steps.

Yes

English Subject Lead training to be cascaded to all teaching staff (and TAs where appropriate)

yes

Visits forming basis for writing are aspirational and inspiring to provide opportunities and experiences
for disadvantaged pupils to draw on when writing.

All disadvantaged pupils to have opportunities to experience people and places outside of the school
domain to provide experiences as a basis for writing.

Class 1 teacher runs a drawing club to support writing ideas for our youngest pupils

Writing following trips/visits/visitors is carefully planned to maximise learning opportunities by all
class teachers. Visits for inspiration have included National Space Centre, American museum visit,
Roman visitors in school, visit to school by Local Jewish lady, Worcester woods for all of KS1, whole
school trip to the Pantomime and whole school trip to Three Counties Show.

All disadvantaged pupils to be encouraged to attend all trips/visits and residentials, with funding
provided, when necessary.

Yes. Funding to support disadvantaged families is always offered, when required. All year 4,5 and 6
pupils attended the residential trips

All disadvantaged pupils to make at least expected progress with their writing.

As a school, we do not yet log this. This year, we concentrated on regular moderation of writing to
ensure all staff are able to accurately identify the level that pupils are at. Some of our moderating
took place interschools, which gives an insight into how well our pupils are progressing in writing as
a school
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8. For disadvantaged pupils, who are identified as having a speech and language difficulty, to be
supported through targeted intervention

All disadvantaged pupils requiring additional speech and language support to be in receipt of a
programme of intervention to support their needs. When applicable, all pupils requiring specialist
support to be referred to Speech and Language Therapy services.

All reception children requiring additional speech and language support to follow the NELI programme.

All reception children requiring speech and language input were supported through NELI
intervention led by a TA.

One child with PP and a further 4 disadvantaged pupils were referred to SALT throughout the year.
Member of staff to undertake ELKLAN training to support a more informed in-house support system.

Yes. SENDCo completed ELKLAN Level 3 training to enable early support of Speech and Language
needs

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Times Tables Rockstars

Nessy Reading and Spelling Nessy
Lucid Rapid GL assessment
Lucid Lass 8-11 GL assessment

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following information:

Measure Details
How plid you spe_nd your service_ pupil Pupils had access to tailored wellbeing
premium allocation last academic year? support through the PSA as emotional

wellbeing was highlighted as being the
greatest need for these pupils.

What was the impact of that spending on Pupils can tell adults that they feel
service pupil premium eligible pupils? supported with their needs and that they
have benefited from the time spent with
a nurture-trained member of staff. Pupils
express greater confidence in coping
with their mental health needs.
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