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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Blockley C of E Primary 
School 

Number of pupils in school  147 

Proportion (%) of pupil premium eligible pupils 20.4% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-22, 2022-23, 
2023-24 

Date this statement was published December 2021 

Date on which it will be reviewed December 2022 

Statement authorised by Ann Barry, Headteacher 

Pupil premium lead Sarah Luff SENDCo 

Governor / Trustee lead Laura Taylor 

  

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year 
£32,280 +£2,345 + 
£620= £35,245 

Recovery premium funding allocation this academic year £3,741 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£38, 986 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Blockley C of E Primary School, we believe in supporting every one of our pupils 

holistically, in that we recognise that their background, family or other challenges 

outside of school and their own personal challenges all impact on their wellbeing and 

their ability to thrive and succeed. We recognise that there are many challenges faced 

by our vulnerable and disadvantaged pupils, and that these can impact on their future 

successes, so understand that we have an important role to play in preventing this 

from happening. Our intent is for all our pupils to achieve their potential without barriers 

preventing them from circumstances beyond their control. 

We also consider the challenges faced by other vulnerable pupils, such as those 

whose home language is not English (or who have moved from their country of birth) 

and those who fall below the threshold for funding support, yet still fulfil the definition of 

being disadvantaged. 

At the heart of our approach is systematic high-quality teaching, with a focus on areas 

in which disadvantaged pupils require the most support, including gaining a broad 

language acquisition and fostering a love of reading, evidenced as being a key 

contributory factor to future employment and wellbeing success. 

The old adage ‘It takes a whole village to raise a child’ underpins our ethos in Blockley 

School where we believe it takes a whole school to support a child to reach their 

potential. We believe all staff have a vital role in drawing out a child’s potential and 

supporting them to plug the gaps in their learning and life experiences. 

Our approach is to ensure that we close the gaps between our disadvantaged pupils 

and their peers by ensuring our teaching is accurately matched to individual needs; our 

staff training is focused and useful and interventions or support are matched to our 

individual children and are regularly reviewed. 

We aim to reduce the attainment gap, and raise attainment of our disadvantaged 

pupils. 

We believe wellbeing impacts all areas of a child’s development and learning and will 

provide support, where necessary, to ensure our disadvantaged children are afforded 

robust and resilient mental health and opportunities to raise their cultural capital, 

through activities and events that are challenging and enriching. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Our assessments indicate that some disadvantaged pupils in KS2 are not yet 
secure with their phonics and are poorer spellers. This is evidenced 
throughout years 3-6. 

2 Data highlights some disadvantaged pupils have lower attendance than their 
peers. 

3 Our assessments, observations  and discussions with children show that some 
disadvantaged pupils are poor readers, who have not yet fostered a love of 
reading. 

4 Observations and discussions with pupils and their carers indicate that a 
significant number of pupils have low self-esteem and poor mental health. This 
challenge particularly affects disadvantaged pupils. Teachers’ referrals for 
support has markedly increased since the start of the pandemic. 

5 National statistics, which are also reflected in our own pupils, highlight some 
disadvantaged pupils have lower levels of vocabulary than their peers, which 
impacts on their later successes as an adult. 

6 Our assessments and observations indicate that some disadvantaged pupils 
have significant gaps in their acquisition of maths skills. 

7 Through our own evaluation and monitoring, we found that a significant 
number of pupils, regardless of background and experience, need to improve 
their ability to write. 

8 Through discussion and observation, we found that some disadvantaged 
pupils lack the experiences offered to their peers and have far lower cultural 
capital, which impacts on their ability to thrive in the classroom and foster a 
love of life. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1. All disadvantaged pupils will be able to 
decode when reading using phonemic 
knowledge 

Assessment of knowledge of phonics at end 
of KS1 show most disadvantaged pupils are 
secure with all phonics up to Phase 5 by 
July 2022. No noticeable gap between 
reading level of disadvantaged pupils 
compared with their peers.  

 

All disadvantaged pupils, (without additional 
barriers to learning) pass their Y1 Phonic 
Screening Check. 
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All KS1 pupils taught phonics within their 
separate year groups. 

1. All disadvantaged pupils are making rapid 
progress with their reading 

All disadvantaged pupils (unless a specific 
SEND need) will be accessing reading 
scheme books of the appropriate age by 
July 2022. 

1. All disadvantaged in Years 1-3 will be 
taught Phase 6 phonics to help underpin 
later spellings 

 

 

All disadvantaged pupils (unless a specific 
barrier to learning) will be able to spell 
words using the strategies taught in Phase 6 
phonics, with 85% accuracy.  

 

1. All year 2 pupils will be screened for any 
underlying difficulties in relation to reading 
and spelling, using Nessy Dyslexia 
Screener. For those further up the school, 
where difficulties are being experienced, 
access to Lucid Lass diagnositic 
assessment will be provided by the 
SENDco and the findings and 
recommendations shared with parents and 
class teachers. 

Teaching staff are aware of children with 
possible underlying difficulties and 
interventions/support is in place for all of 
these identified children, including those 
from disadvantaged backgrounds. Where 
support suggest activities are carried out at 
home, opportunities for this to take place in 
school will be provided for all our 
disadvantaged pupils. 

2. All disadvantaged pupils will have 95% 
attendance, unless there is a known and 
justifiable reason for extended absence. 

All parents of disadvantaged pupils will 
understand the importance of attendance in 
school, and the longer-term impact that 
absence has on their child’s academic 
achievement and mental wellbeing. 

 

All disadvantaged pupils with less than 95% 
attendance will have a programme of 
support in place to help them achieve this 
target. 

 

Parents of pupils with consistent absence 
will be offered support from Early Help or 
our Parent Support Advisor. 

3. All disadvantaged readers to foster a love 
of reading 

All disadvantaged pupils can report that they 
enjoy reading and can demonstrate that 
they are reading regularly at home. 

 

All disadvantaged pupils to have access to 
quality children’s literature. 

 
All disadvantaged pupils will have regular 
opportunities to hear quality stories read by 
a competent reader. 

 

All pupils take part in whole school reading 
opportunities, such as Starbooks Café, to 
help foster a love of reading and broaden 
their knowledge of authors and genres. 
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All disadvantaged pupils will have access to 
quality texts at home through the library 
scheme, sharing scheme or provision of 
books by school. 

4. All disadvantaged pupils will have 
monitoring of their mental health and 
wellbeing 

Course for parents for mental wellbeing 

Parenting courses 

Mental health policy 

SENDCo to cascade mental health training 
so all staff understand the impact of poor 
mental health on a child’s ability to thrive 
and succeed. 

All teaching staff will understand the impact 
of ACEs on a child’s health and wellbeing. 

4. All disadvantaged pupils will report that 
they have a good self-esteem and know 
where to go to get support with their 
mental wellbeing 

Opportunities to support poor mental health 
provided by school for all pupils who need it. 
This will include lunchtime clubs on self-
esteem and mental wellbeing, self-esteem 
interventions run in small groups, access to 
the Parent Support Advisor and therapy dog 
for those who need it. 

 

All disadvantaged pupils afforded the same 
opportunities as their peers by providing 
funding, when needed, to enable these 
children to take part in residential and class 
trips and visits. 

4. All pupils, including those who are 
disadvantaged, to have one session per 
month of forest school learning to enable 
engagement with the outdoor environment 

Every class has 1 afternoon per month of 
forest school and can reflect on its benefits.  

 

All children have opportunities to engage 
with outdoor learning and the natural 
environment in well-planned and structured 
lessons that inspire and excite. 

5. All reception pupils who are assessed to 
have a language need will have access to 
the NELI programme during their year in 
Reception. 

NELI programme has a positive impact 
on children’s language skills and all 
pupils involved in NELI programme to 
demonstrate progress in language skills 
and early word reading. 

 

NUFFIELD EARLY LANGUAGE 
INTERVENTION 

6. All disadvantaged pupils, with gaps in their 
maths knowledge will have prescribed 
maths support to close those gaps 

Accelerated progress from all 
disadvantaged pupils who are working 
below age related expectations in maths 

 
All disadvantaged pupils (with no underlying 
SEND need) will achieve their KS2 Sats for 
maths. 
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All disadvantaged pupils in Year 6 will be 
offered a place at early morning catch up 
sessions for maths. 

 

All other children underperforming in maths  
to be supported by targeted intervention and 
catch up sessions. 

 

Targeted interventions include: Precision 
teaching such as Plus 1 and Power of 2 

7. All pupils, including those from 
disadvantaged backgrounds, to have 
cultural capital, that enriches their 
understanding of the world, providing a 
basis for writing and fostering a greater 
understanding of their world. 

Teaching staff consider cultural capital and 
the experiences of their pupils, particularly 
those from a disadvantaged background, 
when deciding what class trips or visits they 
could undertake or which books to use in 
class for whole class reading. 

 

Teaching staff to consider linking whole 
class reading texts to their teaching in other 
subjects, so that children can makes links 
with their learning and quality fiction or non-
fiction. 

 

All disadvantaged pupils are encouraged 
and offered support to take up a musical 
instrument or take part in extra-curricular 
clubs and sporting activities. 

8. All pupils will have equal access to school 
trips, visits and residential trips, regardless 
of their circumstances. 

All pupils able to attend class trips and visits 
and all eligible pupils (by year group) offered 
the chance to go on the school residential 
trips in Years 4,5 and 6. 

 

Disadvantaged pupils always considered 
first when extra-curricular activities are 
offered to a small number by external 
agencies, such as the local secondary 
school. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £31,500   

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Single year group 
teaching in mornings 
for EYFS and KS1, 
which supports 33% 
of our PP funded 
pupils. 

Children are taught specifically to their year 
group in smaller classes and specific 
support offered in the afternoons for those 
requiring it. Through quality first teaching, 
which is tailored specifically to each year 
group with a smaller staff to pupil ratio, we 
are able to work on raising the standards 
and close the gaps in phonics, reading, 
writing and maths across KS1. 33% of our 
disadvantaged pupils are in KS1. 

 

Standardised tests/Assessing and 
Monitoring Pupil Progress/Education 
Endowment Foundation/EEF 

 

3,4,5, 6 and 7 

All new staff trained 
to deliver phonics as 
part of the new 
whole-school 
approach to teaching 
phonics 

Phonics is taught well throughout EYFS and 
KS1 and catch up phonics is provided for all 
pupils who have not grasped all phonics in 
KS2. 

 

All teaching of phonics is of a high quality 
and consistent and monitored regularly by 
our Core Curriculum Lead 

 

Phonics approaches have a strong evidence 
that indicates a positive impact on accuracy 
of word reading (though not necessarily 
comprehension), particularly for 
disadvantaged pupils. 

 

Phonics/Toolkit strand/Education 
Endowment Foundation/EEF 

1,3, 7 

Wellbeing training 
cascaded to all 
teaching staff 

All teaching staff understand the impact of 
poor mental health on the ability to thrive 
and make progress and are therefore able 
to recognise signs and symptoms (including 
and understanding of the impact of ACEs) 

4 
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and request early help or intervention to 
support the pupil. 

 

There is extensive evidence associating 
childhood social and emotional skills with 
improved outcomes at school and in later 
life (e.g. improved academic performance, 
attitudes, behaviour and relationships with 
peers). 

 

EEF_Social_and_Emotional_Learning.pdf 
(educationendowmentfoundation.org.uk) 

Enhancement of our 
maths teaching and 
curriculum planning in 
line with DfE and EEF 
guidance.  Funded 
release for Core 
Curriculum Lead to 
attend training and 
subsequent maths 
CPD, observation 
and support, to 
ensure key elements 
of guidance is 
embedded. Access to 
Maths Hub resources 
and CPD. 

The DfE non-statutory guidance has been 
produced in conjunction with the National 
Centre for Excellence in the Teaching of 
Mathematics, drawing on evidence-based 
approaches: 

 

NCETM guidance 

Maths_guidance_KS_1_and_2.pdf 
(publishing.service.gov.uk) 
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TA recruited for 1 
afternoon per week to 
teach children in 
outdoor learning in 
our forest area 

All children will spend an afternoon a month 
immersed in forest school learning. In 
addition to fostering a love of the outdoors 
and a respect for the environment, evidence 
also links this type of activity with the 
psychological wellbeing of children and 
improved academic attainment, as 
evidenced in many studies, including: 

 

‘A Marvellous Opportunity for Children to 
Learn – a participatory evaluation of 
Forest School in England and Wales’ Liz 
O’Brian and Richard Murray for Forestry 
Commission and Forest Research 

 

‘Associations between objectively 
measured physical activity and academic 
attainment in adolescents from a UK 
cohort’, iBooth, Leary et al (2013) 

 

‘Children in the Outdoors, A literature 
Review’, Dr S Munoz Sustainable 
Development Research Centre, (2019) 
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‘Nearby Nature - a buffer of life stress 
among rural children’, Wells and Evans, 
(2003) 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £3,961 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of Nessy 
Dyslexia Quest and 
Lucid Lass diagnostic 
assessment, 
assessing for any 
underlying issues that 
impact on a child’s 
ability to make 
progress in reading, 
phonics, spelling and 
writing 

Barriers to learning need to be highlighted 
and addressed if we are to enable all pupils 
to make progress and achieve their worth. 
Gaining an understanding of any underlying 
need with memory and phonological 
processing and putting recommendations in 
place will provide the best means of 
supporting those pupils who need it in their 
acquisition of phonics, reading, spelling and 
writing. 

 

SEND Code of Practice 2014 

1,3,5, 7 

Purchase of quality 
texts for whole class 
guided reading so that 
each child has a copy 
to read from. 

Whole class guided reading supports a 
pupil’s development with reading and 
comprehension skills, but also immerses 
them in quality literature, which, our own 
evidence shows, fosters a love of reading. 
In addition, exposing children to literature 
that is outside their current experience also 
helps them to gain a broader sense of the 
world. 

 

Reading for breadth and depth also helps 
foster children’s own ideas for writing. 

 

 

Improving literacy in Key Stage 
2/Education and Endowment Foundation 

 

Research Evidence on Reading for 
Pleasure DfE May 2012 

1, 3, 5, 7 and 8 

Booster Catch up 
Classes, before or 
after school and led 
by teachers, to raise 
attainment of targeted 
pupils, including 
disadvantaged pupils 

Targeting interventions at specific needs 
and knowledge gaps can be an effective 
method to support low attaining pupils, or 
those falling behind, both one-to-one: 

One_to_one_tuition/EEF 
(educationendowmentfoundation.org.uk) 

 

1,3,5,6 and 7 



 

10 

And in small groups: 

Small_group_tuition/Toolkit 
Strand/Education Endowwment 
Foundation/EEF 

TA support to provide 
targeted catch 
up/interventions for 
lower attaining pupils 
including 
disadvantaged and 
pupils with SEND 
during the afternoons 

Targeting interventions at specific needs 
and knowledge gaps can be an effective 
method to support low attaining pupils, or 
those falling behind, both one-to-one: 

One_to_one_tuition/EEF 
(educationendowmentfoundation.org.uk) 

 

And in small groups: 

Small_group_tuition/Toolkit 
Strand/Education Endowwment 
Foundation/EEF 

1,3,5,6 and 7 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £3525 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Support for 
disadvantaged pupils 
for wellbeing and self-
esteem 

Provision of a Parent Support Advisor 
(with training in mindfulness and anger 
management strategies) for half a day 
per week to support those children who 
have been highlighted as in need of the 
support. (PSA also has use of a therapy 
dog) 

 

1 in 6 children are likely to have a 
mental health problem 

And 

75% of young people with mental health 
[problems] aren’t getting the help they 
need (The Children’s Society) 

‘First port of call:The Role of GPs in 
early support for young people’s 
mental health’ YoungMinds and The 
Children’s Society (June 2021) 

4 

Embedding principles 
set out in the DfE’s 
‘Improving School 
Attendance’ advice. 

 

This will involve offering 
support for 
disadvantaged families 

Support from our Parents Support 
Advisor (PSA) and referrals to Early 
Help for support with access to 
services/funding/emotional support. 

 

The DfE guidance has been informed 
by engagement with schools that have 
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where attendance of 
their children is below 
95% 

Training for PSA/staff to 
develop and implement 
procedures 

significantly reduced levels of persistent 
absence. 

 

DfE’s ‘Improving School Attendance’ 

 

 

 

Total budgeted cost: £38,986 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year. Due to Covid 19, we are only able to use internal assessments during 

2020/21 to measure data. 

Our internal assessments during 2020/21 suggested that the performance of 

disadvantaged pupils was level with their peers in Reading but lower than their peers in 

maths overall. The outcomes we aimed to achieve in our previous strategy by the end of 

2020/21 were therefore not fully realised. 

Our assessment of the reasons for these outcomes points primarily to Covid 19 impact, 

which disrupted all our subject areas by varying degrees. Notably, we felt that it was 

much harder to teach maths and phonics by remote learning than other subjects. The 

maths curriculum available to pupils did not allow for differentiation of needs/abilities, nor 

did it allow for rapid intervention/catch up as a result of not understanding the learning. 

As evidenced in schools across the country, school closure was most detrimental to our 

disadvantaged pupils, and they were not able to benefit from pupil premium funded 

improvements to teaching and targeted interventions to the degree we had intended. The 

impact was mitigated by our resolution to maintain a high-quality curriculum, including 

during periods of partial closure, which was aided by the use of online resources such as 

those provided by Oak National Academy and White Rose Maths. 

To support this, we funded additional online learning including Bedrock vocabulary, 

Times Tables Rock Stars and Education City. 

We also provided computer hardware which, although was funded by Central 

Government, the distribution and availability of software was an integral part of our 

offering to ensure disadvantaged children were not further affected through lack of 

resources. 

Attendance during this period was affected by the lockdown periods, but despite this, 

absence among some disadvantaged pupils was higher than their peers. 

Our assessments and observations indicated that pupil wellbeing and mental health were 

significantly impacted last year, partly due to Covid 19 related issues. The impact was 

particularly acute for disadvantaged pupils. We used pupil premium funding to provide 

wellbeing support for pupils and targeted intervention and training where required. The 

main training was on phonics, and we introduced a new approach to the teaching of 

phonics across the whole school. We are building on this approach with the activities 

detailed in this plan. 
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Data below is based on NFER testing and teacher assessment. 

Reading Age Related Expectations Percentage 

All children (151) 52 

PP children (28 18.5%) 54 

Service Children 100 

FSM (25 17.1%) 52 

Reading Year 6 Age Related Expectations Percentage 

All children (151) 85 

PP children (28 18.5%) 100 

Service Children - 

Reading Year 5 Age Related Expectations Percentage 

All children  48 

PP children (28 18.5%) 60 

Service Children - 

Reading Year 4 Age Related Expectations Percentage 

All children  58 

PP children (28 18.5%) 17 

Service Children - 

Reading Year 3 Age Related Expectations Percentage 

All children  32 

PP children (28 18.5%) 0 

Service Children - 

Reading Year 2 Age Related Expectations Percentage 

All children  41 
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PP children (28 18.5%) 33 

Service Children (1 pupil) 100 

Reading Year 1 Age Related Expectations Percentage 

All children  50 

PP children (28 18.5%) 50 

Service Children - 

Maths Age Related Expectations Percentage 

All children (151) 59 

PP children (28 18.5%) 46 

Service Children 100 

FSM (25 17.1%) 44 

Maths Year 6 Age Related Expectations Percentage 

All children (151) 85 

PP children (28 18.5%) 80 

Service Children - 

Maths Year 5 Age Related Expectations Percentage 

All children  58 

PP children (28 18.5%) 40 

Service Children - 

Maths Year 4 Age Related Expectations Percentage 

All children  71 

PP children (28 18.5%) 50 

Service Children - 

Maths Year 3 Age Related Expectations Percentage 
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All children  55 

PP children (28 18.5%) 0 

Service Children - 

Maths Year 2 Age Related Expectations Percentage 

All children  53 

PP children (28 18.5%) 33 

Service Children (1 pupil) 100 

Maths Year 1 Age Related Expectations Percentage 

All children  40 

PP children (28 18.5%) 100 

Service Children - 

This is based on using 110 as our average standardised score for NFER testing (y1-6) 

and not 100. We want to be aspirational and ensure our data does not fall as in 

previous years. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Bedrock Vocabulary  

Education City  

Times Tables Rockstars  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  
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How did you spend your service pupil 
premium allocation last academic year? 

Pupils had access to emotional support 
through the PSA and therapy dog as 
emotional wellbeing was highlighted as 
being the greatest need for these pupils. 

What was the impact of that spending on 
service pupil premium eligible pupils? 

Pupils feel supported with their 
emotional needs, and enjoyed their time 
with the therapy dog. 

 

 


